Universidad de La Salle

Ciencia Unisalle
Licenciatura en Español y Lenguas Extranjeras

Facultad de Ciencias de la Educación

1-1-2010

Learning styles and corresponding learning strategies in english
as a foreign language
Nathalia Jaramillo Arias
Universidad de La Salle, Bogotá

Sandra Paola Rojas Rojas
Universidad de La Salle, Bogotá

Follow this and additional works at: https://ciencia.lasalle.edu.co/lic_lenguas

Citación recomendada
Jaramillo Arias, N., & Rojas Rojas, S. P. (2010). Learning styles and corresponding learning strategies in
english as a foreign language. Retrieved from https://ciencia.lasalle.edu.co/lic_lenguas/1184

This Trabajo de grado - Pregrado is brought to you for free and open access by the Facultad de Ciencias de la
Educación at Ciencia Unisalle. It has been accepted for inclusion in Licenciatura en Español y Lenguas Extranjeras
by an authorized administrator of Ciencia Unisalle. For more information, please contact ciencia@lasalle.edu.co.

LEARNING STYLES AND CORRESPONDING LEARNING STRATEGIES IN
ENGLISH AS A FOREIGN LANGUAGE

NATHALIA JARAMILLO ARIAS 26062703
SANDRA PAOLA ROJAS ROJAS 26052074

LA SALLE UNIVERSITY
MODERN LANGUAGE DEPARTAMENT
SPANISH, ENGLISH AND FRENCH TEACHING PROGRAM
BOGOTÁ D.C.
JULY 2010

LEARNING STYLES AND CORRESPONDING LEARNING STRATEGIES IN
ENGLISH AS A FOREIGN LANGUAGE

NATHALIA JARAMILLO ARIAS 26062703
SANDRA PAOLA ROJAS ROJAS 26052074

Aurora Cardona Serrano
Thesis Advisor

LA SALLE UNIVERSITY
MODERN LANGUAGE DEPARTAMENT
SPANISH, ENGLISH AND FRENCH TEACHING PROGRAM
BOGOTÁ D.C.
JULY 2010

INDEX
INTRODUCTION
1.

PROBLEM

9

2.

RESEARCH QUESTION

11

3.

ANTECEDENTS

12

4.

JUSTIFICATION

18

5.

OBJECTIVES

20

5.1. General objective

20

5.2. Specific Objectives

20

6.

THEORETICAL FRAMEWORK
6.1. Definitions

21
21

6.1.1. Learning Styles

21

6.1.2. Learning Strategies

22

6.1.3. Foreign Language

23

6.1.4. Second Language

23

6.1.5. Learning

23

6.1.6. Learning Styles and Learning Strategies.

24

6.2. Learning Styles or Cognitive Styles

26

6.2.1. Knowles’ Learning Styles

26

6.2.2. Kinsella’s Learning Styles

28

6.2.2.1. Cognitive Learning Styles

28

6.2.2.2. Sensory Learning Styles

30

6.2.2.3. Affective/ Temperament Learning Styles

31

6.2.3. Dunn’s Learning Styles

33

6.2.3.1. Visual Strength

34

6.2.3.2. Auditory Strength

34

6.2.3.3. Kinesthetic Strength

34

6.2.4. Instruments to Identify Learner’s Learning Styles

35

6.2.5. Fundamental of Learning Styles

35

6.3. Learning Strategies

36

7.

6.3.1. O’Malley’s Learning Strategies

36

6.3.2. Oxford’s Learning Strategies

39

6.3.3. Instruments to Identify Learner’s Strategies

43

METHODOLOGY
7.1. Quantitative Research Method
7.1.1. Non Experimental Research

45
46
46

CONCLUSIONS

47

REFERENCES

55

ANNEXES

57

THESIS ACCEPTANCE

____________________________
____________________________
____________________________

__________________________
Major Professor

.

__________________________
Major Professor

Bogotá
2010

.

ACKNOWLEDGMENTS

We are indebted to God for giving us the time and tools to go through this project.
We are also grateful to all the researchers who have worked on learning styles and
strategies; your knowledge was vital along the way. Profound appreciation to
Henry, Jennyfer and Lina were always there supporting us during the development
of this project.
Great gratitude, to Martica, whose advices were, are and always will be valuable
for us.
Finally, to all the people who were involved in our thesis project in a direct or
indirect way.

To God, who has been always there guiding me and supporting me my whole life. To my parents
who have given me everything so I can be a better person; all I am because of you and none of this
would mean anything if I didn’t have you by my side. To my sister, who has always been there for
me, having my back no matter what; I love you and I’m proud to be your sister. To Nathalia, my
thesis partner and friend; without you help this project would have never be completed. To Rochi,
Liliana, Lina, Jennyfer, Carmen, Jenny and Laura; for being always there, cheering me up and
giving me your best wishes when I needed them the most.

Of course! To my dear Henry. You know there is a part of you on this project. I know you are a
friend for a lifetime; I’m proud of being your friend and I’m absolutely grateful to God for placing
you in my path.

Sandra Rojas R.

TABLES

Table 1
Table 2

LEARNING STYLES AND CORRESPONDING LEARNING STRATEGIES IN
ENGLISH AS A FOREIGN LANGUAGE

“If the child is not learning
the way you are teaching,
then you must teach
in the way the child learns”
Rita Dunn

INTRODUCTION

Language learning styles and strategies are considered the main factors that help
to determine in what way and how well students learn a foreign or a second
language. Indeed, many students do not know which strategies and learning styles
are the best for their own learning processes and which ones will help them to
overcome all types of weaknesses in learning English as a foreign language. That
is why it is essential to identify how learning styles influence learning strategies and
which learning strategies fit better into individual learning styles among learners.

When learning a foreign language there are numerous learning strategies that can
be used in order to follow the learning process. Indeed, language learning takes
dedication and involves the learners in a set of variables that reinforce the
student’s dominant learning style that can fulfill the current and future necessities.
In fact, many of the teaching methods are currently used as successful tools of
learning although most of them have been controversial among educators and
researchers.

This monograph attempts to recognize the learning strategies that best suit the
learner’s dominant learning style in the process of learning a new language.
Accordingly, this study is intended to identify and understand the different
components of the language learning strategies that determine the most successful
one to solve problems in second language acquisition. Furthermore, it will be

examined the application of the most useful learner’s strategies in order to more
effectively facilitate their learning process of English as a foreign language.

Taking into account what it was stated before, this monograph will name learning
strategies based on numerous authors and specifically will be based on Rebecca
Oxford ´concepts and research. Additionally, learning styles will also be
established taking into consideration other authors and it will be described in detail
based on Rita and Kenneth Dunn research.

1. PROBLEM

Learning strategies have been used in second language and foreign language
learning processes as useful tools that can help students to overcome their
learning weaknesses. In fact, there are some strategies better than others but that
can always benefit language learners. Naiman at al. (1976) states that “good”
language learners appeared to use a larger number and range of strategies than
“poor” language learners, the implications of understanding strategy use have
seemed increasingly important. However, there are still many questions to resolve
because many strategies have played an indirect or a direct significant role on
language learning acquisition. That is why, it should be meaningful to identify what
type of learning strategies learners use and how effective they are in learning
English as a foreign language.

On the other hand, it is also important to state that learning styles are considered
general approaches that students usually use in acquiring a new language. Indeed,
all these patterns give a general direction to the student learning behavior inside
and outside the classroom. These learning styles should play an essential role in
order to make successful language learners realize and identify what learning style
they should follow and what type of strategies are suitable to their own learning
processes.

In accordance to that, if there is a harmony between learning styles preferences
and learning strategies among learners there will be an efficient and practical
learning process in foreign language classrooms.

2. RESEARCH QUESTION

What learning strategies are suitable to the student’s learning styles when learning
English as a foreign language?

3. ANTECEDENTS

Among some studies and investigations it has been found two mastering thesis
that are related to learning strategies and learning styles and another one based
on socio-affective language learning strategies. The first research is called “Los
estilos de aprendizaje y las categorías motivacionales: un estudio de sus
relaciones en estudiantes universitarios”, by Coronado Fabio, Fernandez Yuzuru,
Perez Luz and Quiroga Luis.

This investigation has as general objective:

“Identificar las relaciones existentes entre los estilos de aprendizaje y las
categorías motivacionales en un grupo de estudiante universitarios específicos”.
Adding together, the specific objectives of this master thesis are:
-

Caracterizar los estilos de aprendizaje en un grupo de estudiantes
universitarios mediante un test de estilos de aprendizaje cuestionario
Honey-Alonso.

-

Caracterizar las categorías motivacionales, test categorías motivacionales
para aprender de Adar.

-

Correlacionar cada estilo de aprendizaje con cada una de las categorías
motivacionales en un grupo de estudiantes universitarios.

The question that this thesis developed was: Existe relación entre los estilos de
aprendizaje de Alonso, Gallego y Honey y las categorías motivacionales de Adar
en un grupo de estudiantes Universitarios ¿Cuáles son las relaciones?
On the increase of the framework this study took into account the learning styles
according to Rita and Kenneth Dunn (1978). “relacionado con los estilos de

aprendizaje, distinguen modalidades perceptuales a través de las cuales se
expresan las formas preferidas de los estudiantes y se concentran en tres estilos:
visual, auditivo y táctil o kinestésico”.

Finally as conclusions this thesis found the following:
-

Existen diferencias significativas en cuanto a los estudiantes ya que la gran
mayoría son reflexivos y teóricos. En cuanto a estilos, una gran mayoría
son concienzudos y curiosos.

-

Los estilos más frecuentes son aquellos que privilegia el mismo sistema
educativo.

-

La correlación entre los dos test demuestra que los dos miden de manera
general la misma área del comportamiento humano.

-

De acuerdo a Lozano (2006) “Las diferencias individuales posibilitan la
concepción de lo que se denomina estilo de aprendizaje”.

The second research is called “Estilos y estrategias de aprendizaje en el
rendimiento académico de los alumnos del área de inglés de la Licenciatura en
lenguas Modernas de la Universidad de la Salle”, by Cardona Aurora and
Hernández Andrés. This investigation has as general objective: “determinar el
impacto, que sobre el rendimiento académico, tiene el enseñar según los estilos y
estrategias de aprendizaje de los alumnos de primer semestre de inglés como
lengua extranjera”. In addition, the specific objectives of this master thesis are:
-

Describir los conocimientos en lengua de los alumnos de primer semestre.

-

Identificar el estilo de aprendizaje dominante.

-

Establecer las estrategias de aprendizaje que mejor complementan los
estilos dominantes.

-

Diseñar y aplicar actividades didácticas teniendo en cuenta los estilos y las
estrategias de aprendizaje en el grupo experimental.

Developing the framework this study took into account the learning styles
according to Rita and Kenneth Dunn, who divided them into three main categories:
visual, kinesthetic and audition. Addicting up, this study follows a line of
investigation based on Rebecca Oxford learning strategies, direct and indirect
ones. As conclusions this thesis found the following:
-

Después de aplicar el test se encontró que más de la mitad de estudiantes
tiene como estilo dominante el visual, seguido del auditivo y posteriormente
el kinestésico.

-

Identificar el estilo dominante facilita el desarrollo de técnicas y estrategias
de enseñanza mucho más efectivas.

-

Con Revilla el enseñar a los estudiantes en función a los estilos de
aprendizaje predominantes, les permite tener un mejor rendimiento
académico.

-

Reconocer las estrategias de aprendizaje permite que el estudiante las
complemente con su estilo dominante. Las estrategias directas son las más
utilizadas.

The third research is called “The Explicit Teaching of Socioaffective language
Learning Strategies to Beginner EFL Students at the Centro Colombo Americano:
An Action Research Study”, by Yamith Jose Fandiño Parra. This investigation has
as general objective: “to explicitly teach socioaffective language learning strategies
to positively impact the beliefs, attitudes, and anxieties and motivation of a group of
ESL beginner students.
Adding up, the investigation question that this study follows is: How does the
explicit teaching of socioaffective language learning strategies impact the beliefs,
attitudes, anxieties and motivation of a group of beginner students of EFL three
month course?
Developing the framework this thesis takes into account educational psychology
focusing on the main five approaches which are: behaviorism, cognitivism,
constructivism, humanism and social interactionism.

In addition, it develops EFL

methodology focusing on affective factors and language learning strategies. As
well as, look at specific characteristics of beginner students that EFL teachers
should take into account for effective strategy instruction an assessment.
As conclusions this study suggest that explicit strategy instruction in socioaffective
language learning strategies is helpful heightening learner awareness of the
importance of paying attention to their own feelings and social relationships as a
part of their learning process which can improve the frequency and the quality of
students´ participation and interaction in class. Results also indicate that affective
factors

such

as

beliefs,

attitudes,

anxieties,

motivation,

are

important

considerations that both teachers and students need to ponder on in order to gain

a deeper understanding of the nature of language learning, to develop autonomy
and, ultimately, to get to know themselves better.

The first research was aimed to link up between motivational categories stated
from Adar and the learning styles based on Alonso, Gallego and Honey by using
their theories on university students. Bearing this in mind, this study could conclude
what learning styles are used the most by the students, as well as, the correlation
between them and how can the human behavior be measure in a similar way.

On the other hand, the second research determines the impact that academic
performance might have when teaching English according to the student’s learning
strategies and styles. In view of this objective, the research found that the
dominant learning style of the English students from first semester, suit to specific
learning strategies. Counting on it, they could conclude that hitting upon the styles
it is easier to find teaching strategies to help students improve their learning
process. In other words, learning strategies can be complemented by the use of
the students` dominant learning style.
Finally, the third research determines how to teach socio-affective learning
strategies according to Rebecca Oxford and O´Malley and Chamot among
beginner students and how these teaching strategies help them to positively
motivate their learning process. It also help the learner to be aware of the
importance of paying attention to their own feelings and social relationships as a
part of their learning process which can also improve the quality and the frequency
of students´ participation and interaction in class.

This project seeks to identify the learning strategies according to Oxford (1990)
that best suit the dominant learning styles based on Rita and Kenneth Dunn (1979)
when learning English as a foreign language. Indeed, it has the purpose of
facilitating the students’ learning process and selection of learning styles. In order
to do this, it is necessary to establish the difference between them, as well as,
categorize the most frequent learning strategies in learning English as a foreign
language.

4. JUSTIFICATION

During the learning process many students find difficulties to internalize information
they are studying inside and outside the classroom, making of this progression a
not pleasant and meaningful process, where the students aim should be learning
how to communicate, however, most of them get focused on the dispose of the
exams and grades and finally leading to the students’ frustration.

For this reason, knowing the different ways learners in the classroom have to make
the knowledge, trough the learning process, as their own has to be one of the
teachers objectives to take into account when preparing the activities to teach a
language, since this information would allow teachers to look for techniques,
activities and tasks that can help them to achieve the communicative aims of the
class.

Owing to the information the teachers got about the learning styles of their students
they can plan whether if they want to reinforce those learning styles or work on the
ones they are weak, leading to a integral learning process where they can learn
how to learn more effectively and more importantly, they would do it being aware of
their own processes when learning, which the students can also apply when they
are learning by themselves.

Due to this fact, learning English as a foreign language should be influenced by the
use of learning strategies. In fact, trough out the years and based on learners’

experiences and also founded on teachers personal knowledge, it has been known
that the usage of learning strategies may affect the learning process among pupils.
And even though most of students and teacher focus on strategies to improve the
learning process, following those strategies taking into account their learning styles
complement that learning and help learners to b aware of their own process, as
well, as the techniques they can use according to their needs.
As it was mentioned before, it might be relevant and meaningful to recognize the
effectiveness of using learning styles when learning English as a second language.
As well as identifying which learning strategy suits better to students. Additionally,
the right selection of strategies may affect students’ general approach to learning.

For that reason, it can be state that lots of unsuccessful learners use appropriate
strategies but the essential difficulty of their learning process deals with the inability
to choose the right strategy to perform tasks. Each tactic to learn offers a particular
advantage or disadvantage but it can also increase the learners control and
awareness of useful learning strategies and reduce the use of unproductive ones.

5. OBJECTIVES

5.1.

GENERAL OBJECTIVE

Identify the learning strategies that best suit the dominant learning style of English
students as a foreign language by creating a chart with the learning strategies that
suits the learning styles best.

5.2.

SPECIFIC OBJECTIVES

 To identify which strategies help in the English learning process taking into
account the dominant learning style among students.
 To classify learning strategies and learning styles according to Rebecca
Oxford and Rita and Kenneth Dunn.
 To analyze the effectiveness of learning strategies according to the students
learning style.
 Create a chart in which can be identified the strategies that are best for the
student according to their learning styles.

6. THEORETICAL FRAMEWORK

6.1.

DEFINITIONS

6.1.1. Learning Styles
Based on Brown's perception (2000) people's styles are determine by the way they
internalize their total environmental, and since that internalization process is not
strictly cognitive, we find that physical, affective, and cognitive domains merge in
learning styles. On the other hand and according to Skehan

1

(1991) learning

styles are: “a general predisposition, voluntary or not, toward processing
information in a particular way”. Adding up, Keefe

2

(1979) states: “learning styles

might be thought of as cognitive, affective and physiological traits that are relatively
stable indicators on how learners perceive, interact with, and respond to the
learning environment”. Moreover, and according to Rita and Kenneth Dunn (1979)
“Learning style is the way in which each learner begins to concentrate on, process,
and retain new and difficult information”.
Conforming with Kate Kinsella () learning style ”refers to an individual-s natural,
habitual, and preferred ways of absorbing, processing and retaining new
information and skills which persist regardless teaching methods or content area.
Everyone has a learning style, but each person's is as unique as a signature. Each
1

Skeham, Peter, (1998). A Cognitive Approach to Language Learning. Oxford University Press.

2

Keefe (as cited in Richards, J and Lockhart, C 1996. Reflective Teaching in Second Language classrooms. Hong Kong:

Cambridge University Press).

signature appears to be influenced by both natural and nurture; it is a biological
and developmental set of characteristics”.

6.1.2. Learning strategies
According to Brown's (2000) strategies are specific methods of approaching a
problem or a task, modes of operation for achieving a particular end, planned
designs for controlling and manipulating certain information. Adding together and
based on Oxford3 (1990) learning strategies are “steps taken by students to
enhance their own learning. Strategies are especially important for language
learning because they are tools for active, self-directed and involvement, which is
essential for developing communicative competence. Appropriate language
learning strategies result in improved proficiency and greater self-confidence”.
All the same and based on Oxford (1990) “judgment all appropriate language
learning strategies are oriented toward the broad goal of communicative
competence”. This requires realistic interaction among learners using meaningful
and contextualized language. Actually, learning strategies help learners participate
actively in such authentic communication. For that reason, these strategies operate
in both specific and general ways to encourage the development of communicative
competence.

3

Oxford, Rebecca L, (1990). Language Learning Strategies: What every teacher should know. The University of Alabama:

Heinly & Heinly Publishers.

6.1.3. Foreign Language
Based on Oxford (1990) “a foreign language does not have immediate social and
communicative functions within the community where it is learned; it is employed
mostly to communicate elsewhere”. For instance, one person might learn English
in Germany or French and Australia. Actually, any language used in a country
other than one`s own is considered a foreign language that is studied mostly for
cultural insights.

6.1.4. Second Language
According to Oxford (1990) a second language has communicative functions and
social usages surrounded by the community where it is learned. For instance,
many immigrants around the world usually have to learn a second language in
order to survive and to integrate to the new country. Actuality, most of immigrants
need the new language for social, economical and professional reasons.

6.1.5. Learning
Concerning Brindley

4

(1984) and pointing out teacher’s perception “learning

consists of acquiring organizing principles through encountering experience”.
Moreover and regarding students beliefs “learning a language consists of forming
hypotheses about the language input to which they will be exposed, these
hypotheses being constantly modified in the direction of the target model”. More to
the point, Oxford (1990) states that learning is the knowledge of language rules in
4

Brindley (as cited in Richards, J and Lockhart, C 1996. Reflective Teaching in Second Language classrooms. Hong Kong:

Cambridge University Press).

which people are aware of the process that takes them to get new information,
since it comes from a formal instruction.

6.1.6. Learning Styles and Learning Strategies
Foreign or second language (L2) learning strategies are specific actions,
behaviors, steps, or techniques students use -- often consciously -- to improve their
progress in apprehending, internalizing, and using the L2 (Oxford, 1990). In fact,
the use of appropriate language learning strategies often results in improved
proficiency and specific skill areas.
Language learners should select the best strategies that can help them to become
successful students and also these learners should select strategies according to
their own stage on learning. Oxford synthesized existing research on how the
following factors influence the choice of strategies used among students learning a
second language:
-

Motivation. More motivated students tended to use more strategies than less
motivated students, and the particular reason for studying the language
(motivational orientation, especially as related to career field) was important
in the choice of strategies.

-

Gender. Females reported greater overall strategy use than males in many
studies (although sometimes males surpassed females in the use of a
particular strategy).

-

Cultural background. Rote memorization and other forms of memorization
were more prevalent among some Asian students than among students
from other cultural backgrounds. Certain other cultures also appeared to
encourage this strategy among learners.

-

Attitudes and beliefs. These were reported to have a profound effect on the
strategies learners choose, with negative attitudes and beliefs often causing
poor strategy use or lack of orchestration of strategies.

-

Type of task. The nature of the task helped determine the strategies
naturally employed to carry out the task.

-

Age and L2 stage. Students of different ages and stages of L2 learning used
different strategies, with certain strategies often being employed by older or
more advanced students.

-

Learning style. Learning style (general approach to language learning) often
determined the choice of L2 learning strategies. For example, analytic-style
students preferred strategies such as contrastive analysis, rule-learning, and
dissecting words and phrases, while global students used strategies to find
meaning (guessing, scanning, predicting) and to converse without knowing
all the words (paraphrasing, gesturing).

-

Tolerance of ambiguity. Students who were more tolerant of ambiguity used
significantly different learning strategies in some instances than did students
who were less tolerant of ambiguity.

To conclude, the use of appropriate learning strategies enables students to take
responsibility for their own learning process enhancing learning independence,
autonomy and self-direction.

6.2.

LEARNING STYLES OR COGNITIVE STYLES

Learning styles have been defined as characteristic cognitive and physiological
behaviors that “serve as relatively stable indicator of how learners perceived,
interact with, and respond to the learning environment” Keefe

5

(1979). In support

of that, people’s cognitive styles reflect the different ways people respond to
diverse learning situations so learning styles or cognitive styles might be thought
as “cognitive, affective, and physiological traits that are relatively stable indicators
of how learners perceive, interact with, and respond to the learning environment”.

6.2.1. Knowles’ Learning Styles.
In contrast and based on Knowles6 (1982) there are four different types of learners
who are characterized by the following learning styles:
-

Concrete learning style: students who use active and direct means of
taking in and processing information. In fact, they are interested in

5

Keefe (as cited in Richards, J and Lockhart, C 1996. Reflective Teaching in Second Language classrooms. Hong Kong:

Cambridge University Press).
6

Knowles ( as cited in Richards, J and Lockhart, C 1996. Reflective Teaching in Second Language classrooms. Hong Kong:

Cambridge University Press).

information that has immediate value. They are spontaneous, curious
and willing to take risks.
-

Analytical learning styles: learners who are independent, like to solve
problems, and enjoy tracking down ideas and developing principles o
their own. These kinds of students prefer a logical, systematic
presentation of new learning material with opportunities for learners to
follow up on their own process.

-

Communicative learning style: students who prefer a social approach to
learning. They need personal feedback and interaction. They also learn
from discussion and group activities.

-

Authority-oriented learning style: learners who are said to be responsible
and dependable. They like and need sequential progression they prefer
the teacher as an authority figure so they relate well to traditional
classrooms.

Adding together and based on Brown`s perspective (2000), learning styles are
determined by the way people internalize their total background and since that
process is not exclusively cognitive, it has been found that physical, effective, and
cognitive domains come together with learning styles. Furthermore, Dörnyei
7

(2003) state that “a predisposition may be deep-seated, but it does imply some

capacity for flexibility, and scope for adaptation of particular styles to meet the
demands of particular circumstances”. Consequently, it has been found that
individuals show general tendencies towards one style or another. However, the

7

Dörnyei (as cited in Brown, H. Douglas, 2000. Principles of Language Learning. Fourth Edition. Pearson Education Company.

ambiguous contexts will recommend indefinite learning styles in the same
individual.

6.2.2. Kinsella’s Learning Styles
Regarding education, when talking about the way each person learns it is
necessary to refer to learning styles, which is, as Kinsella (1995) states “an
individual’s natural, habitual, and preferred way(s) of absorbing, processing, and
retaining new information and skills which persist regardless of teaching methods
or content area”. Taking this information into account, Kinsella (1995) made a
categorization according to the information there is about learning styles so far. To
do so, she divided learning styles into three categories: Cognitive Learning Styles,
Sensory Learning Styles and Affective/Temperament Learning Styles.

6.2.2.1. Cognitive Learning Styles
•

Field-Independent / File Dependant Learning Styles

These two types of learning styles explain how students learn more effectively
in terms of getting the information. For instance, the field independent
understands and appropriates better the knowledge when it has a process of
analyzing facts and then going to the development of ideas.
While, the field- dependent learns easily when they learn a topic as a whole; it
means that they gain knowledge by looking the entire system or functionality of
the topic rather than focusing on specific elements.

•

Analytic/Global Learning Styles

The analytic learning style refers to the acquirement of knowledge trough
individual activities, as well as the learner’s intention of working on the setting
of their own goal. These kinds of students, who learn better trough these
activities, also respond to material that is presented follow by a sequence of
steps. There is also the Global Learning Style that is based on the theory of
learners being more comfortable learning trough the interaction among
individuals and through real learning experiences.
•

Reflective/Impulsive Learning Styles

The Reflective Learning Style refers to the process of thinking and analyzes the
learners do before they respond to an activity or knowledge process. While the
Impulsive Learning Style proposes, students are up to answer immediately to a
learning process and they are willing to take the risks to do it. Being these
kinds of students, often, the ones with a more fluent language skill.

6.2.2.2. Sensory Learning Styles
•

Perceptual Learning Styles

The Perceptual Learning Styles are those ones that are related to the use of
the five senses when learning. For instance, there can be found the
following learners:

- Auditory Learner: The students learn easily trough the activity of hearing.
- Visual Lerner: The students are more into seeing images, videos and all
the activities that involve seeing.
- Tactile Learner: the students learn better trough activities that involve
touching.
- Kinesthetic Learner: Students learn easily through complete body
experience.
- Haptic Learner: This is for the combination that some researcher have
made between the tactile and kinesthetic learning styles, which means
that students learn easily by using their whole bodies as well as
touching.
•

Environmental Learning Styles

-

Physical Learner: In this one, student learn easily when variables such
as sound, light, mobility, time, temperature an classroom/study
arrangement are take into account as factor that could affect the
learning process.

-

Sociological Learner: The student learns easily when factors such as
group, individual, pair and team work and even the level of teacher’s
authority are taken into account inside the development of class.

6.2.2.3. Affective/Temperament Learning Styles
•

Myers-Briggs Temperament Styles

- Extraversion – Introversion: Learners who are extraverted have a
direct contact with others and with their own world in order to be more
effective learners. While introverted students learn easily by working
with their own concepts and ideas as effective individuals.

- Sensing-Perception: Sensing learners prefer physical and evident
facts and inputs when learning. On the other hand, perception
learners use meaningful relationships and experiences with
others to learn more effectively.

- Thinking- Feeling: Thinking learners based their learning on logical
consequences and non personal circumstances. Whereas,
feeling learners, effectively become aware of social values and
make circumstances suitable according to their own needs.

- Judging – Perceiving: Reflection, analysis and processes that involve
resolutions are the key elements to make judging learners
successful. By contrast, perceiving learners are effective through
feeling negotiation and inductive processes that delay all kind of
resolutions.

•

Tolerance of Ambiguity Styles

-

Ambiguity-Tolerant

Learner:

The

student

learns

easily

when

experimenting new experiences in which they have to take risks, as well
as interaction.

-

Ambiguity Intolerant Learner: The student easily learns by having less
risky and flexible experiences.

•

Right-and Left- Hemisphere Learners

-

Left- Brained Learners: These learners have a more visual, reflective
analytical self reliant learning.

-

Right-Brained Learners: These learners have a more auditory, impulsive,
global/relational, interactive learning.

6.2.3. Dunn’s Learning Styles

Rita and Kenneth Dunn (1979) had conducted a model associated to learning
styles that outlines its roots to two separate learning theories: Cognitive Style
Theory and Brain Lateralization Theory. Cognitive Style Theory is based on “the
idea that individuals process information differently on the basis of either learned or
inherent traits”. In contrast, Brain Lateralization Theory is based on “the idea that
the two hemispheres of the brain have different functions: left brain=verbal-

sequential abilities and right brain=emotions-spacial holistic processing”. This
model has the following principles:
•

Everyone has strengths, but different people have different strengths.

•

Most individuals can learn.

•

Instructional

environments,

resources,

and

approaches

respond

to

diversified strengths.
•

Individual instructional preferences exist and can be measured reliably.

•

Given

responsive

environments,

students

attain

statistically

higher

achievement and aptitude test scores in matched, rather than mismatched
treatments.
•

Most teachers can learn to use learning styles as a cornerstone of their
instruction.

•

Many students can learn to capitalize on their learning style strengths.

Observing this model, it can be deduced that identifying learning styles among
learners facilitate and improve the effectiveness of instruction in educational
learning processes. Actuality, this model was developed in order to increase the
student’s academic performance.

As stated by Dunn’s (1979), learning styles are classified in three main categories:

6.2.3.1.

Visual Strength:

Students who have visual preference like the

teacher to provide demonstrations. Indeed, they find it easy to learn through
descriptions so they often use lists to keep thoughts organize. They often
recognize words by sight. In contrast to auditory ones, they often remember

faces but forget names. They are also easily distracted by movement in the
classroom. They tend to be unaware of noise.
6.2.3.2.

Auditory Strength: learners who have an auditory preference like

the teacher to provide verbal instructions. In fact, they find it easy to learn by
listening and they really enjoy dialogues, discussions, and acting. In addition
this type of learners often remember names but forget faces, as well as,
they often do well working out solutions and problems.
6.2.3.3.

Kinesthetic Strength: pupils who have a kinesthetic preference

often do best when they are involved or active. Actually, these students
often have high energy levels so they think and learn best while moving. For
that reason, they often lose much of what is said during lecture and have
problems concentrating when asked to sit and read. These students always
prefer to do rather than listen or watch.

6.2.4. Instruments to Identify Learners’ Learning Styles
Learning styles instruments have offered a profile of students learning styles.
However, teachers must pay close attention when using these instruments
because there is a fact that no instrument is perfect. It means that, students as well
as learning styles constantly grow and change.
Cardona and Hernandez (2008) designed a questionnaire to bring out learning
styles and preferences among learners. Besides, the questionnaire is based on
Rita and Kenneth Dunn learning style, in which students will be able to identify the
different ways they might easily learn. (See Annex 1 and 2)

6.2.5. Fundamental of learning styles
According to Joy Reid (1995) learning styles in the ESL and EFL classroom are
bases on the following hypotheses:
•

Every person, student and teacher alike, has a learning style, a learning
strengths and weaknesses.

•

Learning styles exist on wild continuums, although they are often described
as opposite.

•

Learning styles are value-neutral; that is, no one style is better than others.

•

Students must be encouraged to “stretch” their learning styles so that they
will be more empower in a variety of learning situations.

•

Students’ strategies are often linked to their learning styles.

•

Teachers should allow students to become aware of their learning strengths
and weaknesses.
6.3.

LEARNING STRATEGIES

Many authors have explained what learning strategies are and have classified
them in different ways. Nevertheless, O`Malley8 (1990) divides then into three
mayor categories: metacognitive, cognitive and socioaffective strategies. He states
that metacognitive strategies involve planning for learning, thinking about the

8

O'Malley, J. Michael, CHAMOT, Anna Uhl (1990) Learning Strategies in Second Language Acquisition. Cambridge Applied

Linguistics. Cambridge University Press.

learning process as it is taking place , monitoring of one`s production and
evaluating learning after an activity is completed. He also explains that cognitive
strategies are more limited to specific learning tasks and involves more direct
manipulation of the learning material itself. In addition, he ascertains that socioaffective strategies have to do with social mediating activity and interacting with
others.
6.3.1. O’Malley’s Learning Strategies

Michael O´Malley (1990) states three main learning strategies used by foreign
language students concerning the level of processing involved skills:

1. Metacognitive strategies: among the processes and that would be included
as metacognitive strategies for receptive or productive language tasks are:

2. Selective attention for special aspects of learning task, as in planning to
listen for key words or phrases, sequence, main ideas, or languages
functions to be expressed orally or in writing.
3. Planning the organization of either written or spoken discourses.
4. Monitoring or reviewing attention to a task, monitoring comprehension for
information that should be remembered, or monitoring production while it is
occurring.
5. Evaluating or checking comprehension after completion as a receptive
language activity, or evaluating language production after it has taken place.

6. Cognitive Strategies: they may be limited in application to the specific type
of task in the learning activity. Typical strategies that have been discussed
in the cognitive category for listening and reading comprehension are:

- Rehearsal or repeating the names of items or objects that have been
heard.

- Organization or grouping and classifying words, terminology, or
concepts according to their semantics or semantic attributes.

- Inference or use information in oral text to guess meaning of new
linguistic items, predict outcomes, or complete missing parts.

- Summarizing or synthesizing what one has heard to ensure the
information has been retained.

- Deduction or applying rules to understand language.

- Imagery or using visual images to understand and remember new
verbal information.

- Transfer or using known linguistic information to facilitate a new
learning tasks.

- Elaboration by linking ideas contained in new information or integrating
new ideas with known information.

7. Social / affective strategies: they are considered applicable to a wide variety
of tasks. The strategies that would be useful in listening comprehension are:

8. Cooperation or working with peers to solve a problem, pool information,
check notes, or get feedback on a learning activity.
9. Questioning for clarification, or eliciting from a teacher or peer additional
explanation, rephrasing or examples.
10. Self task or using mental control to assure oneself that a learning activity will
be successful or to reduce anxiety about a task.

Otherwise, learning strategies are linked to the development of effective
approaches to learn so many authors agreed that the main purpose is to facilitate
learning by finding how students can learn successfully.

Rubin9 (1985) suggests

that to understand better and to manage learning strategies, students can:

9

-

Gain insights into their own approach learning.

-

Learn to choose strategies appropriate to a task and learning purpose.

-

Learn to use these strategies in a classroom, self-study, or job situation.

-

Learn to use strategies specific to reading, listening, and conversation.

-

Be able to define strategies for improving memory for language learning.

Rubin (as cited in Richards, J and Lockhart, C 1996. Reflective Teaching in Second Language classrooms. Hong Kong:

Cambridge University Press).

-

Learn how to effectively transfer knowledge about language and
communication from one language to another.

-

Learn to use resources wisely.

-

Be able to deal more effectively with errors.

6.3.2. Oxford’s Learning Strategies
In accordance to Oxford (1990) learning strategies are divided into two main
groups: direct and indirect strategies (see figure 1). Language learning strategies
that directly involve the target language are called direct strategies. Indeed, direct
language strategies require mental processing of the language. Nevertheless, the
three groups of direct strategies (memory, cognitive and compensation) do this
processing differently and for different purposes. In contrast, language learning
strategies that support the language learning process are called indirect strategies
and deal with metacognitive, affective and social strategies.
1. Direct strategies are divided in three: memory strategies, cognitive
strategies and compensation strategies.
11. Memory strategies, which help students to store and recover information.
12. Cognitive strategies, which enable learners to understand and produce new
language.

13. Compensation strategies, which allow learners to communicate despite
deficiencies in their language knowledge.

14. Indirect strategies are also divided in three: metacognitive strategies,
affective strategies and social strategies.
15. Metacognitive strategies, which allow learners to control their own learning
through organizing, planning and evaluating.
16. Affective strategies, which help learners gain control over their emotions,
attitudes, motivations and values.
17. Social strategies, which help learners, interact with other people.

OXFORD’S STRATEGY CLASSIFICATION SYSTEM (1990)
Direct strategies: Memory, Cognitive and Compensation Strategies.
Memory Strategies
They help students store
and retrieve new
information:
a. Create mental
linkages.
b. Applying images
and sounds.
c. Reviewing well.
d. Employing action.

Cognitive Strategies
They involve more direct
manipulation of the
learning material itself:
a. Practicing.
b. Receiving and
sending messages
c. Analyzing and
reasoning.
d. Creating structure
for input and
output.

Compensation
Strategies
They help learners to
understand or produce
messages in the target
language despite
limitations of knowledge:
a. Guessing
intelligently.
b. Overcoming
limitations in
speaking and
writing.

Indirect strategies: Metacognitive, Affective and Social Strategies.
Metacognitive
Affective Strategies
Strategies
They help students to
They involve planning,
regulate emotions,
thinking about the
motivations and attitudes:
learning process as it is
a. Lowering your
taking place, and
anxiety.
monitoring, and
b. Encouraging
evaluating one’s progress:
yourself.
a. Centering your
c. Taking your
learning.
emotional
b. Arranging and
temperature.
planning your
learning.
c. Evaluating your
learning.

Table 1

Social Strategies
They help to learn through
interaction with others:
a. Asking questions.
b. Cooperating with
others.
c. Empathizing with
others.

Furthermore according to Oxford (1990) all appropriate learning strategies are
oriented towards the broad of communication competence. In fact, developing
communicative competence requires authentic interaction among learners using
significant and contextualized language. Consequently, learning strategies help
and encourage students to participate enthusiastically in that type of interaction.
There are some key features of language learning strategies that contribute to the
goal of communicative competence:
1.

Contribute to the main goal, communicative competence.

2. Allow learners to become more self-directed.
3. Expand the role of teachers.
4. Are problem-oriented.
5. Are specific actions taken by the learner.
6. Involve many aspects of the learner, not just the cognitive.
7. Support learning both directly and indirectly.
8. Are not always observable.
9. Are often conscious.
10. Can be taught.
11. Are flexible.
12. Are influenced by a variety of factors.

It is a fact that certain cognitive strategies, like specific memory strategies and
analyzing data, are highly useful for understanding and recalling new information.
For that reason, using the new language should contribute to the process of
acquiring communicative competence.

Summing up, as the student`s

competence increase, strategies can also work in specific ways to promote
particular elements of the same competence, such as, sociolinguistic, grammatical,
discourse, and strategic ones.

6.3.3. Instruments to Identify Learners’ Strategies
According to Oxford

10

(1990) there is a number of options that are available for

helping learners to categorize their own style, preferences, strengths and
weaknesses among their own learning process. In fact, one of the most common
methods is a self-check questionnaire, in which students answer to a set of
questions in a scale on points of agreement or disagreement. Nevertheless, the
most extensively instruments used for learners to identify strategies, is Oxford`s11
(1989) Strategy Inventory for Language Learning (SILL), Version for Speakers of
Other Languages Learning English. This test has been applied in many countries
10

Oxford, Rebecca L, (1990). Language Learning Strategies: What every teacher should know. The University of Alabama:

Heinly & Heinly Publishers.
11

Oxford, Rebecca L, (1990). Language Learning Strategies: What every teacher should know. The University of

Alabama: Heinly & Heinly Publishers.

and it has also been translated into many languages. Thus, Oxford states that once
the style preferences have been identify by an individual, a learner can take an
action through strategies. (See Annex 3)

7.

METHODOLOGY

Following principles and procedures in order to select a particular discipline, and
based on the monograph`s objectives, this project follows a descriptivecorrelational research design, on which it will be obtained information about the
current status of what exists and deals with learning styles and corresponding
learning strategies.

Bearing this in mind, this methodology will not only allow finding the relation
between several variables but also will describe the phenomenon of what has been
put into analysis. Indeed, the descriptive-correlational study also allows observing
how one variable can predict the reaction of another one, taking into account the
effects that it can have on the area under discussion that is being analyzed. Adding
up together, it is also important for this methodology, as for many others, the
reliability of the instruments that are used, because when using highly reliable
scores, correlations will be stronger. Considering that, there must be enough
evidence of the consistency for the different types of subjects.

Lastly it can be deduced that, learning English as a foreign language can be
affected by the way learners use learning styles and their corresponding learning
strategies.

7.1.

QUANTITATIVE RESEARCH METHOD

A quantitative research usually describes facts by using variables that attempt to
explain and predict aspects of specific issues by demonstrating the relationship
among variables. Indeed, a variable according to Johnson and Christensen (2004)
is a “condition or characteristic that can be taken on different values or categories”.
Variables can be: quantitative, categorical and independent. Quantitative variables
can vary in degree or amount. It usually involves numbers. On the other hand,
categorical variables vary in type or kind and they usually involve different groups.
In contrasts, independent variables presumed to cause a change in another
variable. They can be or not manipulated by the researcher. The independent
variable is an antecedent variable because it must come before another variable if
it is to produce a change in it. In our study we will use categorical variables that
are made up of different types of observable fact, such as, learning strategies and
learning styles.
7.2.

NON EXPERIMENTAL RESEARCH

Causal-comparative Research is a form of non experimental research in which the
primary independent variable of interest is a categorical variable.
Correlational research is a form of non experimental research in which the primary
independent variable of interest is a quantitative variable.

CONCLUSIONS

Considering the different strategies, which students use to learn a new language,
Rebecca Oxford (1990) states that learning styles determine and have a major
influence on language students’ choice of learning strategies. “Though style is not
the only factor affecting learners ´strategy choice, it certainty appears to be a very
important influence”. Furthermore, learning strategies are habitually more specific
than learning styles because they are considered actions taken by language
learners to improve any aspect of their own learning process. According to Rita
and Kenneth Dunn (1979) learning styles are classified in three main categories:
visual, auditory and kinesthetic.
In compliance with Oxford (1990) learning strategies are divided into two main
groups: direct and indirect strategies. The ones that directly involve the target
language are called direct strategies (memory, cognitive and compensation). In
addition, the ones that support the language learning process are called indirect
strategies (metacognitive, affective and social strategies). Bearing these in mind,
this project will build a substantial analysis about what learning strategies are
suitable to the student’s learning styles when learning English as a foreign
language.

Visual Style
Visual learners prefer to learn using a visual channel and have to be motivated by
image stimulation. These types of students use memory strategies because they
create mental linkages and apply images and sounds to recover information. This
strategy gives support to enter information into long-term memory and in
recovering information when needed for communication. For example, when
students make grouping when classifying objects, people, verbs and many other
topics in a significant way in order to easily remember what they have learned.
Additionally, visual learners can also apply cognitive strategies because they can
create input and output structure by taking notes, summarizing and highlighting
relevant information that they considered meaningful.
Auditory style:

Auditory learners usually get knowledge better by listening to information in
lectures and oral presentations in general. By doing so they will be able to repeat
or discuss about what he/she listens and classify as significant. Moreover, learners
are also able to learn by listening to themselves when reading out loud or just by
moving their lips according to the words they are reading.

Taking into account the learning strategies proposed by Oxford (1990) there is a
direct strategy inner the Memory Strategies in which one of the specific activities
related to auditory is Representing Sounds in Memory wherein the learner can

relate information from new material and old material trough sounds. For instance
a student can relate the sound of an English word with another from another
language in order to remember its meaning.

Kinesthetic styles:

Kinesthetic learners should be involved in movement and they must be active but
with frequent breaks in activities. As a result, these types of students like Total
Physical Response activities, such as, roles plays, games and any action that
implies moving around the classroom. For that reason, these learners always
prefer to do rather than watch or listen. Kinesthetic learners benefic from
manipulating activities moving around while memorizing through active learning
channels; they learn by doing. These types of students apply social strategies that
involve interacting with others in order to improve language skills, self-esteem and
social acceptance. Moreover they can also use some affective strategies that help
the students listen to their own body language. For example, some negative and
positive signal, such as, tension, fear, anger, interest, pleasure or happiness.
Finally, these learners demonstrate significant use of strategies for authentic
language use but they showed negative preference for memory strategies which
usually involve auditory and visual associations.

According to Oxford (1990) there are direct and indirect strategies in which learning
styles can be suitable. The following chart (table 2) will identify which strategies
correspond to the foreign student learning style.

TABLE 2

CORRESPONDING STRATEGIES FOR LEARNING STYLES

VISUAL

AUDITORY

KINESTHETIC

STYLE

STYLE

STYLE

Memory strategies:
-Create

mental -Practicing

linkages.
images

and sounds.

language.

Cognitive strategies:
-Combining
DIRECT

new
in

systems.
-Repeating

- Reviewing target

new

ways to produce a
longer sequence.
-Practicing
naturalistically when
reading a book or
writing a letter.
-Using scanning and

listening

Memory strategies:

with -Using

sounds and writing

-Applying

elements

Cognitive strategies:

and
something

several times.

physical

response

or

sensation.

Cognitive strategies:

-Practicing the new -Practicing
language in a realistic
setting

as

when

listening to a lecture.

naturalistically when
participating in real

-Using and scanning conversations.
and skinning when

Compensation

listening.

-Deducing and using strategies:
general

rules

and

applying them to new -Personal
language situations.

relationships

when

to -Breaking

skinning

interacting

determine the main expressions into parts
STRATEGI
ES

ideas

specific in order to analyze

or

when them.

details
reading a text.

from

new

with

parts in order to native

language

analyze a text.

to

-

Comparing

vocabulary

order
new
and

the
in

establish

differences

and

similarities.

grammar structures -Taking notes about
from

target what

the

language

to

target language in

sounds what has been said.

the

into language

expressions

the

order to understand

-Comparing

-Breaking

in

the

- Asking for help
when needed.
-

Using

motion,

physical
such

as,

students mime or gestures.

the considered

native one.

meaningful
information.

Compensation

Compensation

strategies:

strategies:
-Using

linguistic

clues when listening -Using linguistic clues
in

the

language.

Metacognitive
strategies:

target when reading in the
target language.

Metacognitive

Metacognitive

strategies:

strategies:

-Deciding in advance -Finding

out

how

-Linking ideas with to pay attention and language
already

known

material.

avoid

distracters works by taking to

when working in a other people.
language

-Finding

out

how

learning

task.

language

learning -Delaying

works

reading

by

learning

-Understanding and
using

speech related

conditions
to

optimal

production to focus learning of the new
on listening.

language.

Affective strategies:

-Seeking

practice

and

learning

books.
INDIRECT

Affective strategies:
-Using funny videos
or readings, in order

-Using calming
music, such as a
classical, in order to
be relaxed.

-Using a check list Social strategies:
to

discover

attitudes,

feelings to clarify concepts.
motivations

concerning
language learning in
general.

by

interacting

with

other people.

Affective strategies:

to laugh and relax.

and

opportunities

-Using

the

technique

-Asking for repeating alternative,
and
breathing

of
tensing
relaxing,
deeply

and meditating by
focusing, in order to
relax the body.
-Listening to positive
or negative sings of

STRATEGI
ES

Social strategies:
-Observing

students´ body.
the

behavior of other as
an

expression

their thoughts.

of

-Expressing feelings
about the language
learning

by

interacting

with

other people.

Social strategies:
- Asking someone
for a correction a in
a conversation.
-Working with other
language

learners

or native speakers
to improve language
skills.
-Learn about culture
by interacting with a
person

from

different
background.

a
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ANNEX 1
¿Cuál es tu estilo de aprendizaje?
Test de estilos de aprendizaje
Nombre: _______________

Semestre: __________________

Objetivo: Mediante el desarrollo de esta prueba, usted podrá identificar su estilo
de aprendizaje.
Le recordamos que por ningún motivo su nombre será expuesto a conocimiento
público. Sólo los investigadores lo sabrán. Por lo tanto, al momento de tabular la
información éste será reemplazado por la categoría de alumno 1, 2,3, etc.
Califique los siguientes enunciados de acuerdo a la intensidad con que se
cumplen en usted. Marque con una X en el espacio correspondiente. Los
valores de la tabla están dados desde 0 (Ausencia de intensidad) hasta 4
(Mayor intensidad)
0
Es organizado y le gusta mantener sus pertenencias en orden.
Habla solo y se distrae fácilmente.
Responde a muestras físicas de cariño.
Se preocupa por cuidar su aspecto personal.
Mueve los labios al leer.
Le gusta tocar los objetos y/o personas que se encuentran
cercanos a usted
Se le ven las emociones en la cara.
No le preocupa especialmente su aspecto.
Sale bien arreglado de casa pero en poco tiempo su ropa esta
desarreglada y/o sucia
Expresa sus emociones con movimientos.
Tiende a monopolizar las conversaciones.

1

2

3

4

Le gusta la música
Expresa sus emociones verbalmente.
Se distrae fácilmente con cualquier ruido
Se distrae fácilmente si hay personas o cosas moviéndose a
su alrededor.
Se distrae fácilmente si no hay objetos para visualizar o no le
involucran en la actividad que esté realizando.
Le es fácil permanecer sentado por largos periodos de tiempo.
Usa frecuentemente gestos con sus manos u otras formas de
lenguaje corporal cuando conversa con alguien.
Durante un periodo de inactividad, mira algo fijamente, dibuja
o lee.
Cuando está inactivo canturrea para sí mismo o habla con
alguien.
Si no tiene un trabajo específico a realizar, se mueve o se
levanta del puesto.

APRENDIZAJE:
0
Aprende lo que ve.
Aprende lo que oye, a base de repeticiones de todo un
proceso.
Aprende lo que toca y lo que hace.
Necesita estar involucrado personalmente en una actividad.
No tiene una visión global de lo enseñado la clase anterior.
Necesita una visión detallada y saber a dónde va.
Le es más fácil seguir las explicaciones del profesor cuando le

1

2

3

4

escucha.
Le es más fácil seguir las explicaciones del profesor leyendo el
libro y lo escrito en el tablero.
En clase se aburre si no le dan algo que hacer.
Le gustan las descripciones, a veces se queda con la mirada
perdida, imaginándose la escena.
Le gustan los diálogos y las obras de teatro, evita las
descripciones largas y no se fija en ilustraciones.
Le gustan las historias de acción, se mueve al leer. No es un
gran lector.
Antes de escribir una palabra prefiere ver como se escribe.
Escribe las palabras según como se pronuncien.
Escribe las palabras y luego las compara para verificar su
escritura o si le da “buena espina” las deja tal cual las escribió.
Almacena la información de manera rápida y en cualquier
orden.
Almacena la información de manera secuencial y por bloques
enteros.
Almacena la información mediante la “memoria muscular”.
Le gusta que en clase se organicen debates y haya diálogo.
Le gusta que en clase se desarrollen actividades en las que
los alumnos tengan que hacer cosas y puedan moverse.
Le gusta que en clase le den el material escrito, con fotos y/o
diagramas.
Cuando tiene que desarrollar un trabajo mediante
instrucciones prefiere hacerlo al mismo tiempo que le dan las
instrucciones.
Cuando tiene que desarrollar un trabajo mediante
instrucciones
prefiere
escuchar
completamente
las

instrucciones y luego hacerlo.
Cuando tiene que desarrollar un trabajo mediante
instrucciones prefiere que le entreguen el documento escrito
con las instrucciones para luego desarrollarlo.
Emplea frecuentemente una cámara y/o grabadora para
registrar lo que hay a su alrededor.
Sus mejores ideas suelen darse cuando sale a caminar,
pasear, correr, o está involucrado en algún tipo de actividad
física.
Cree que todo tiene una explicación racional

MEMORIA:
0
Recuerda lo que ve, por ejemplo las caras pero no los
nombres.
Recuerda lo que oye. Por ejemplo, los nombres pero no las
caras.
Recuerda lo que hizo, o la impresión general que algo le
causara, pero no los detalles.
Almacena rápidamente información nueva sin importar el
orden de la misma.
Almacena información de manera secuencial y organizada.
Almacena información más fácilmente si involucra una
actividad física.

1

2

3

4

ANNEX 2
Perceptual Learning Style
Preference Questionnaire
Joy Reid (1984)
Directions
People learn in many different ways. For example, some people learn primarily
with their eyes (visual learners) or with their ears (auditory learners) ; some people
prefer to learn by experience and /or by « hands-on » tasks (kinesthetic or tactile
learners) ; some people learn better when they work alone while others prefer to
learn in groups.
This questionnaire has been designed to help you identify the way(s) you learn
best- the way(s) you prefer to learn.
Read each statement on the following pages. Please respond to the statements AS
THEY APPLY TO YOUR STUDY OF ENGLISH. Decide whether you agree or
disagree with each statement.

SA

A

U

D

SD

STRONGLY
AGREE

AGREE

UNDECIDED

DISAGREE

STRONGLY
DISAGREE

SA
1. When the teacher tells me the instructions I
understand better.
2. I prefer to learn by doing something in class.
3. I get more work done when I work with others.
4. I learn more when I study with a group.
5. In class I learn best when I work with others.
6. I learn better by reading what the teacher writes on
the chalkboard.
7. When someone tells me how to do something in
class I learn it better.
8. When I do things in class, I learn better.
9. I remember things I have heard in class better than
things I have read.
10. When I read instructions, I remember then better.
11. I learn more when I can make a model of
something.
12. I understand better when I read instructions.
13. When I study alone, I remember things better.
14. I learn more when I make things for a class project.
15. I enjoy learning in class by doing experiments.
16. I learn better when I make drawings as I study.
17. I learn better in class when the teacher gives me a

A

U

D

SD

lecture.
18. When I work alone, I learn better.
19. I understand things better in class when I participate
in role playing.
20. I learn better in class when I listen to someone.
21. I enjoy working on an assignment with two or three
classmates.
22. When I built something, I remember what I have
learned better.
23. I prefer to study with others.
24. I learn better by reading than by listening to
someone.
25. I enjoy making something for a class project.
26. I learn best in class when I can participate in related
activities.
27. In class, I work better when I work alone.
28. I prefer on working on project by myself.
29. I learn more by reading textbooks than by listening
to lectures.
30. I prefer to work by myself.

SELF SCORING SHEET
There are 5 questions for each learning category in this questionnaire. The
questions are grouped below according to each learning styles. Each question you
answer has a numerical value:
SA
5

A
4

U
3

D

SD

2

1

Fill the blanks bellow with the numerical value of each answer. For example, if
answered Strongly Agree (SA) for question 6 (a visual question), write a number 5
(SA) on the blank next to question 6 below.
Visual
6 - _5_
When you have completed all the numerical values for Visual, add the numbers.
Multiply the answer by 2, and put the total in the appropriate blank
Follow thus process for each of the learning style categories. When you are
finished, look at the scale at the bottom of the page; it will help you to determine
your major learning style preference (s), your minor learning styles preferences (s),
and those learning style (s) that are negligible.
If you need help, please ask your teacher.

VISUAL

TACTILE

6 - ______
10 - ______
12 - ______
24 - ______
29 - ______
Total ______ x 2 = _____ (Score)
(Score)

11
14
16
22
25

AUDITORY

-______
-______
-______
-______
-______
Total ______ x 2 = _______

GROUP

1 - ______
7 - ______
9 - ______
17 - ______
20 - ______
Total ______ x 2 = ______ (Score)

3
4
5
21
23

-______
-______
-______
-______
-______
Total ______ x 2 = ______

(Score)

KINESTHETIC

INDIVIDUAL

2
- ______
8
- ______
15 - ______
19 - ______
26 - ______
Total ______ x 2 = ______ (score)

13
18
27
28
30

(Score)

Major learning Style Preference

38 –50

Minor Learning Style Preference

25 – 37

Negligible

0 – 24

-______
-______
-______
-______
-______
Total ______ x 2 = _______

EXPLANATION OF LEARNING STYLE PREFERENCES **
Students learn in many different ways. The questionnaire you completed and
scored showed which ways you prefer to learn English. In many cases, students’
learning style preferences show how well students learn material in different
situations.
The explanations of major learning style preferences below describe the
characteristics of those learners. The descriptions will give you some information
about ways in which you learn best.

VISUAL MAJOR LEARNING STYLE PREFERENCE
You learn well from seeing words in books, on the chalkboard, and in workbooks.
You remember and understand information and instructions better if you read
them. You don’t need as much oral explanation as an auditory learning, and you
can often learn alone, with a book. You should take notes of lectures and oral
direction if you want to remember information.

KINESTHETIC MAJOR LEARNING STYLE
You learn best by experience, by being involved physically in classroom
experiences. You remember information well when you actively participate in
activities, field trips, and role-playing in the classroom. A combination of stimuli –
for example, and audio tape combined with and activity –will help you understand
new material.
TACTILE MAJOR LEARNIG STYLE PREFERENCE
You learn best when you have the opportunity to do “hands-on” experiences with
materials. That is, working on experiments in a laboratory, handling and building
models, and touching and working with materials provide you with the most

successful learning situation. Writing notes or instructions can help you remember
information, and physical involvement in class related activities may help you
understand new information.

GROUP MAJOR LEARNING STYLE PREFERENCE
You learn more easily when you study at least one other student, and you will be
more successful completing work well when you work with others. You value group
interaction and class work with other students, and you remember information
better when you work with two or three classmates. The stimulation you receive
from group work helps you learn and understand new information.
INDIVIDUAL MAJOR LEARNING STYLE PREFERENCE
You learn best when you work alone. You think better when you study alone, and
you remember information you learn by yourself. You understand new material
best when you learn it alone, and you make better progress in learning when you
work by yourself.
MINOR LEANRINGSSTYLES
In most cases, minor learning styles indicate areas where you can function well as
a learner. Usually a very successful learner can learn in several different ways.
NEGLIGIBLE LEARNING STYLES
Often, a negligible score indicates that you may have difficulty learning in that way.
One solution may be to direct your learning to your stronger styles. Another
solution might be to try to work on some of the skills to strengthen your learning
style in the negligible area.
**Adapted from C.I.T.E. Learning Styles Instrument, Murdoch Teacher Center,
Wichita, Kansas 67208. Used with permission.

ANNEX 3
Strategy Inventory for Language Learning (SILL)
Version 7.0 (ESL/EFL)
R. Oxford, 1989

1. Never or almost never true of me
2. Usually not true of me
3. Somewhat true of me
4. Usually true of me
5. Always or almost always true of me

NEVER OR ALMOST NEVER TRUE OF ME means that the statement is very
rarely true of you.
USUALLY NOY TRUE OF ME means that the statement is true less than half the
time.
SOMEWHAT NOT TRUE OF ME means that the statement is true of you about
half time.
USUALLY TRUE OF ME means that the statement is true more than half the time.

ALWAYS OR ALMOST ALWAYS TRUE OF ME means that the statement is true
of you almost always.
Answer in terms of how well the statement describes you. Do not answer how you
think you should be, or what other people do. There are no rights or wrong
answers to these statements. Put your answers on the separate worksheet. Please
make no marks on the items. Work as quickly as you can without being careless.
This usually takes about 20-30 minutes to complete. If you have any questions, let
the teacher know immediately.
EXAMPLE
1. Never or almost never true of me
2. Usually not true of me
3. Somewhat true of me
4. Usually true of me
5. Always or almost always true of me
Read the item, and choose a response (1 through 5 as above), and write in the
space after the item.
I actively seek out opportunities to talk with native speakers of English. ________
You have just completed the example item. Answer the rest of the items on the
Worksheet.

Strategy Inventory for Language Learning (SILL)
Version 7.0 (ESL/EFL)
R. Oxford, 1989

1. Never or almost never true of me
2. Usually not true of me
3. Somewhat true of me
4. Usually true of me
5. Always or almost always true of me
Part A
1. I think of relationships between what I already know and the new things I
learn in English.
2. I use new English words in a sentence so I can remember them.
3. I connect the sounds of a new English word and an image or picture of the
word to help0 me remember the word.
4. I remember a new English word by making a mental picture of a situation in
which the new word might be used.
5. I use rhymes to remember new English words.
6. I use flashcards to remember new English words.
7. I physically act out new English words.
8. I review English lessons often.
9. I remember new English words or phrases by remembering their location on
the page, on the board, or on a street sign.

Part B
10. I say or write new English words several times.
11. I try to talk like English native speakers.
12. I practice the sound of English.
13. I use the English words I know in different ways.

14. I star conversations in English.
15. I watch English language TV shows spoken in English or go to movies
spoken in English.
16. I read for pleasure in English.
17. I write notes messages, letters, or reports in English.
18. I first skim an English passage (read over the passage quickly) then go back
and read carefully.
1. Never or almost never true of me
2. Usually not true of me
3. Somewhat true of me
4. Usually true of me
5. Always or almost always true of me

19. I look for words in my own language that are similar to the new word in
English.
20. I try to find patterns in English.
21. I find the meaning of an English word by dividing it into parts that I
understand.
22. I try not to translate word-for-words.
23. I make summaries of information that I hear or read in English.

Part C
24. To understand unfamiliar English words, I make guesses.
25. When I can`t think of a word during a conversation in English, I use
gestures.
26. I make up new words if I do not know the right ones in English.
27. I read English without looking up every new word.
28. I try to guess what the other person will say next in English.
29. If I can´t think of an English word, I use word or phrase that means the same
thing.

Part D
30. I try to find as many ways as I can to use my English.
31. I notice my English mistake and use that information to help me do better.
32. I pay attention when someone is speaking in English.
33. I try to find out how to be a better learner of English.
34. I plan my schedule so I will have enough time to study English.
35. I look for people I can to in English.
36. I look for opportunities to read as much as possible in English.
37. I have clear goals for improving my English skills.
38. I think about my progress in learning English.

1. Never or almost never true of me
2. Usually not true of me
3. Somewhat true of me
4. Usually true of me
5. Always or almost always true of me

Part E
39. I try to relax wherever I feel afraid of using English.
40. I encourage myself to speak English even when I am afraid of making a
mistake.
41. I give myself a reward or treat when I do well in English.
42. I notice if I am tense or nervous when I am studying or using English.
43. I write down my feeling in a language learning diary.
44. I talk to someone else about how I feel when I am learning English.
Part F
45. If I do not understand something in English, I ask the other person to slow
down or say it again.

46. I ask English speakers to correct me when I talk.
47. I practice English with other students.
48. I ask for help from English speakers.
49. I ask questions in English.
50. I try to learn about the culture of English speakers.

Your Name _______________________________________ Date ____________

Worksheet for Answering and Scoring the Strategy Inventory for Language
Learning (SILL)

Version 7.0 (ESL/EFL)
© R. Oxford, 1989

1. The blanks (_____) are numbered for each item on the SILL.
2. Write your response to each item (that is, write 1,2,3,4, or 5) in each of the
blanks.
3. Add up each column. Put the result on the line marked SUM.
4. Divide by the number under the SU; to get the average for each column.
Round this average off to the nearest tenth, as in 3.4
5. Figure out your overall average. To do this, add up all the SUMS for the
different parts of the SILL. Then divide by 50.
6. When you have finished, your teacher will give you the Profile of Results. Copy
your averages (for each part and for the whole SILL) from the Worksheet to
the Profile.

SILLWorksheet (continued)
Version 7.0 (ESL/EFL)
© R. Oxford, 1989

Your Name________________________________________ Date
_________________

Profile of Results on the Strategy Inventory for Language Learning (SILL)
Version 7.0
© R. Oxford, 1989

You will receive this Profile Answer after you have completed the Worksheet. This
Profile will show your SILL results. These results will tell you the kinds of strategies
you use in learning English. There are not right or wrong answers.
To complete this profile, transfer your averages for each part of the SILL, and your
overall average for the whole SILL. These averages are found on the Worksheet.

SILL Profile of Results
Version 7.0
(c) R. Oxford, 1989
Key to Understanding your Averages

Graph Your Average Here
If you want, you can make a graph of your SILL averages. What does this graph
tell you? Are you very high or very low in any part?

What These Averages Mean to You

The overall average tells how often you use strategies for learning English. Each
part of the SILL represents a group of learning strategies. The averages for each
part of the SILL show which groups strategies you use the most for learning
English.

The best use of strategies depends on your age, personality, and purpose for
learning. If you have a very low average on one or more parts of the SILL, there
may be some new strategies in these groups that you might want to use. Ask your
teacher about these.

